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This document presents case studies of AI use in the field of education and vocational 
training, based on research conducted in France, Spain, Italy and Greece. Pragmatic and 
objective, it seeks neither to promote AI nor to sell technological solutions, but to broaden 
our understanding of this technology

Where, in what ways and how can it add value to teachers’ work and to learning? The 
case studies also highlight the need to prepare learners to use this technology by 
understanding it and developing critical thinking skills.

We would like to thank all the professionals whose practices have enabled us to carry out 
this work.

To develop your AI skills, follow our open-access training modules:

//training.skills4ai.eu/fr/formation/
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Support for trainers in 

preparing their courses

1. Use of a dedicated platform

What A number of platforms available, though not fully tailored to the European 
educational context, offer dozens of tools to assist teachers with almost every 
conceivable task. The tool recommendation feature helps users find their way 
around by simply stating their needs.

Objective To assist teachers with dozens of tools designed for specific tasks.

Target Trainers, teachers.

Context A desire to diversify and differentiate teaching activities. 

Benefits To provide ideas for activities thanks to the wide variety of tools on offer.

To be guided towards achieving a result.

To save time if we do not have much experience in writing prompts.

Technology MagicSchool relies on several generative AI models, including OpenAI’s GPT-4o,
Anthropic’s Claude and Google’s Gemini.

Eduaide.AI is a similar platform for creating educational content that functions 
more like a dialogue-based assistant for teachers. 

Limitations The approach and content are tailored to the American context and do not 
correspond to the levels or vocabulary used in France.

The results are not always relevant.

Writing a prompt detailed enough to get a good result can take as long as 
producing the result yourself.

If a non-specialised generative AI is used correctly, equivalent results can be 
achieved.

The use of MagicSchool in the classroom is difficult to recommend in Europe due
to its chatbot and the tracking and management tools.
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Free registration gives access to all the design tools but for a limited number of 
outputs.

2. Turning linear content into interactive 

content

What Platforms allow different types of documents to be quickly transformed into 
interactive training materials. Here we present the case of Nolej, developed by a 
French company with the support of the European Union, whose roll-out is 
supported by the Ministry of National Education, which has registered it as a 
partner of the Resource Access Manager (GAR), which supports the 
development of digital resource use in schools. Nolej is being trialled in several 
local education authorities and by several universities.

Objectives To extract key points from text documents, audiovisual materials or web pages, 
and generate short activities that allow users to interact with the content in order 
to learn or understand a concept.

Target Teachers and trainers who wish to enrich their online lessons or offer 
supplementary classroom activities using computers.

Context Tools such as Nolej fall within the realm of microlearning, used to complement 
traditional learning methods. Microlearning is particularly suited to people who 
struggle to concentrate, who need to learn at any time, or who need to refresh 
old knowledge and always have a smartphone to hand. Originating in the 
corporate world and continuing professional development focused on product or 
process training, it is now of interest across the entire educational sector.

Benefits Automatic generation of various types of interactive content: interactive video, 
flashcards, glossary, crosswords, drag-and-drop words, word search, interactive 
book and quiz games.

Technology Content generated by Nolej can be exported to HP5, SCORM, PDF or HTML. It 
can therefore be integrated into LMS platforms such as Moodle and digital 
learning environments.

Limitations The number of free credits provided by Nolej for the 15-day trial version is 
insufficient to fully test the software.

Nolej does not process images.

The AI struggles to select and calibrate questions according to the level. It 
requires human intervention to sort, rephrase, or even completely redo certain 
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activities.

See also:

 Nolej presentation and tutorial   on the Isère Digital Education Territory website.

 Nolej: room for improvement  , review by Julien Durand published in January 2025 on the 
Mathix blog, Maths Teacher.

3. Creating explanatory videos

What Teach me anything (tma.live) allows you to create short explanatory videos in just
a few minutes. By adjusting the prompts, the videos can be tailored to the 
audience’s level, tone and technical requirements. Despite a few layout issues, 
the sections reload quickly. The videos are downloadable, customisable and help
capture learners’ attention in subjects such as physics or mechanics.

Objective To quickly create a short explanatory video on any subject.

Target Teachers or learners.

Context An animated presentation with commentary, text, illustrations and a voiceover 
can help to better understand certain concepts or mechanisms.

Benefits A quick and engaging illustration for pupils.

Saves time for the teacher.

Technology Generative AI, model unspecified.

Limitations It is not clear who is behind this site or which AI models are used.

Although the site offers to create videos very quickly, the shot used is not 
necessarily the one expected, and more time is needed (a very specific prompt 
or a series of prompts) to obtain a more personalised video.

The voiceover in the video is not always in sync with the images.

On the tma.live website, enter your request to obtain a video that can be downloaded as an MP4 
and shared by copying and pasting the URL. Creating an account is only necessary to retrieve 
previously created videos that may not have been downloaded.

If the first proposal is unsuitable or contains formatting or display issues, you can request 
changes by adding a request in the dialogue box.

Several exchanges are usually necessary to achieve a satisfactory result.

See: https://skills4ai.eu/fr/use-case/creation-rapide-de-videos-pedagogiques/
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4. Creating an escape game

What Educational escape games make learning active, collaborative and engaging. AI 
helps generate scenarios, adjust the difficulty level and create resources. 
Through themed puzzles and narrative elements, pupils develop their 
knowledge, creativity and problem-solving skills.

Objective  Provide ideas for scenarios and puzzles
 Adapt the game to suit different classes
 Generate resources (text and other images)

Target All types of learners.

Context Pupils sometimes struggle to stay motivated and focused. To address this, fun 
activities such as escape games can be used, which make learning more 
engaging. The problem is that preparing them often takes a lot of time and 
energy. 

Benefits Using an escape game as a teaching aid makes learning more engaging and 
motivating.

Making the subject being studied more concrete and engaging.

Getting pupils to play helps them understand and remember the material.

Playing in teams helps develop other skills such as cooperation, communication, 
problem-solving and time management.

Saves time and provides ideas for the teacher.

Technology Generative AI.

Limitations Generative AI does not yet provide a ready-made solution. In spring and then 
autumn 2025, no AI managed to generate all the desired elements in one go, 
including cards with images. The main problem remains the integration of photos
into the puzzles. The AI keeps you waiting for hours without producing an 
acceptable result.

The game must therefore be built up bit by bit, puzzle by puzzle, using standard 
office software.

Furthermore, once again, the teacher must exercise caution regarding the AI’s 
suggestions.

There are several possible approaches to creating all or part of an educational escape game, 
depending on the time available for its creation and your specific needs. Necessary steps:

 define the topic,

 define the learning objectives,

 develop a narrative framework,

 develop a logical sequence of events,

 choose how to present it (humorous tone, serious tone, etc.),

 create the puzzles,

 prepare the puzzles (depending on the materials available: computer, paper, scissors, 

Erasmus+ Skills4AI 7



etc.).

Let’s try to create the game using a single basic prompt: ‘I am a secondary school teacher and 
would like to create an educational escape game lasting one and a half hours, with five puzzles. I 
need to be able to run this activity using standard equipment. The theme of this game is the 
importance of pollinating insects and their decline due to pollution, the use of weedkillers and the 
disappearance of hedgerows. I want the main character to be a bee; give it a funny name.”

Below you will find the AI’s response along with the details of one (single) puzzle. We can modify 
the AI’s proposal. The time saved is considerable… It is advisable to proceed step by step for the 
different sections and to create the final document yourself (or with the help of an AI such as 
Copilot if you are not comfortable with office software).

See: https://skills4ai.eu/fr/use-case/creer-un-jeu-devasion/

5. Creating checklists

What We present the case of an electrical and automation teacher at the IES Enrique 
Tierno Galván vocational training centre in Moncada, in the Valencian 
Community, Spain, using artificial intelligence.

Objectives To create checklists to help students revise and ensure they have taken all 
aspects into account when analysing an electrical circuit.

Target Young people aged 17 to 25 enrolled in Level 4 vocational training in the 
installation and maintenance of telecommunications infrastructure.

Rationale This electrical engineering teacher’s use of AI serves a dual purpose: firstly, to 
lighten his workload, and secondly, to generate content that engages students, 
thereby facilitating their understanding of the subject.

Technology Free version of ChatGPT

Limitations It is essential to verify all information provided by the AI.
Another limitation we must bear in mind as teachers is to avoid relying on AI for 
the creation of educational content. AI is a very useful tool, but it is important to 
preserve the teacher’s role.

Teacher’s prompt and ChatGPT’s response.

“I would like to create a checklist for the electrical circuit analysis module of the electrical and 

automation installations course. Can you generate a basic checklist to help students ensure they 

have considered all aspects of circuit analysis?”

Checklist for direct current (DC) circuit analysis

1. Identification of components

 Have you correctly identified and labelled all the components in the circuit (resistors, 
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voltage sources, etc.)?

 Do you know the value of each component (resistance, voltage, etc.)?

2. Circuit diagram

 Have you drawn a clear and accurate circuit diagram?

 Are all connection points and current paths clearly indicated?

3. Application of Ohm’s Law

 Have you applied Ohm’s law where necessary?

 Have you checked the units of voltage, current and resistance?

4. Application of Kirchhoff’s laws

 Did you use Kirchhoff’s node law (the sum of the currents entering and leaving a node is 
zero)?

 Did you use Kirchhoff’s loop law (the sum of the potential differences around each loop is 
zero)?

5. Calculating currents and voltages

 Have you calculated the total current in the circuit?

 Have you calculated the voltages across each component?

 Did you check the calculated values?

6. Checking the results

 Do your results comply with the law of conservation of energy?

 Have you compared your results with the expected or theoretical values?

 Have you checked all the equations and calculations for errors?

See: https://skills4ai.eu/use-case/ai-in-vet-education-in-electrical-and-automatic-installations

6. AI to facilitate the flipped classroom

What Various flipped classroom experiments, implemented in a wide variety of ways, 
have shown that they can bring real added value to teaching. The flipped 
classroom allows teaching time to be reorganised and devoted to exercises, 
projects or discussions. It seems that one of the main limitations to its 
implementation is the amount of time required to prepare the materials to be 
used in advance.

Objectives To create resources that can be used prior to lessons.

Make the flipped classroom a realistic option in vocational secondary schools.

To create short resources in the form of short clips or videos with interactive 
activities, which are more engaging than a text to read.
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Target Vocational school students (CAP, Bac Pro).

Apprentices, work-study trainees.

Context The flipped classroom involves students discovering a concept before the lesson 
(at home or independently at school) and using class time to have anything they 
haven’t understood explained to them, to apply, practise and experiment, and to 
interact with other students. In principle, all subjects can be adapted to the 
flipped classroom approach. We aim for one concept per module, for which we 
write a script with the help of AI, specifying the objectives, duration, tone and 
expected output format (audio or video), then transform the script (possibly using
another AI). We then produce differentiated activities across three levels. A mind 
map helps to consolidate the whole.

Benefits Freeing up face-to-face time for practice, remedial work, individualised support, 
collaborative activities and oral work.

Encourages pupils’ independence and sense of responsibility.

Resources remain available for students who are absent.

Technology General-purpose or specialised AI is used depending on what the teacher wishes
to offer and the tools they are most familiar with.

A platform such as Nolej allows teachers to adapt YouTube videos for 
educational purposes by creating interactive activities.

The quizzes generated can be integrated into Pronote, Moodle, Éléa, Forms or 
Quizizz.

Priority will be given to resources that can be used on a smartphone.

Limitations The limitations relate to the organisation of the system, not to the fact that AI has 
facilitated the creation of resources. In particular, it is important to ensure that 
pupils are able to access the resources.

7. Creating a podcast with the help of AI

What For several years now, podcasts have been used in education, for various levels 
and objectives. Various studies have demonstrated their value, with the main 
limitation to date being the amount of time required to produce them. Recent 
advances in AI’s ability to understand text and generate natural-sounding voices 
have made it possible to overcome this limitation. In our case, the teacher 
produces a podcast with the help of AI, and the learners listen to it as a learning 
resource.

Objectives To provide students with accessible and engaging audio course material. 
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To facilitate the understanding and retention of key concepts. 

To enable students to revise independently (on public transport, at home, in 
boarding school). 

Encourage differentiated teaching (replaying, individual pace).

Target Vocational school students.

Trainees, apprentices.

This is particularly useful for pupils with reading difficulties, dyslexia or special 
educational needs, and pupils who speak a different language at home.

Context Many students find long texts tiring, struggle to revise and learn their lessons, 
lack a structured approach, and sometimes have a negative attitude towards 
academic writing. Various types of text can be recorded as podcasts. You can 
explain a concept or a professional procedure, outline a method, prepare for an 
assessment, or break down content spanning several pages into a dialogue.

Benefits It is an accessible and motivating medium that fits in with the habits of students 
accustomed to listening to audio content (music, videos, social media).

Podcasts allow students to listen to an explanation several times, which helps to 
reinforce concepts.

Podcasts allow for differentiated learning without stigmatisation, as all pupils 
have access to the same material, but each can listen at their own pace, for as 
long as necessary, and take breaks.

It also provides support for absent pupils.

Varying the media used is always an advantage.

AI makes it possible to produce a podcast much more quickly than before.

Technology Any AI capable of generating audio from text can be used, but NotebookLM, for 
example, offers an interesting audio summary feature that transforms text into a 
downloadable MP3 podcast in the form of a conversation between two people 
with natural voices and intonations.

Limitations Check and validate the content.

Plan how the podcast will be integrated and how learners will access it.

Ensure that everyone is able to listen to the files produced.

Simply listening can lead to a passive attitude, but there are various ways to 
make the use of the podcast active or constructive. For example, you could 
combine it with a quiz, set a summary task, or suggest it as a resource to be 
used to produce something.
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Assessment support

8. Creating assessment questionnaire

What AI can be useful for conducting initial assessments at the start of a course to 
tailor the learner’s pathway.

Objectives Carry out an initial assessment.

Check prerequisites to personalise the learning pathway.

Target Training candidates.

Working professionals seeking to validate their prior learning, advance their 
career or retrain.

Context The transformation of vocational training, with modular pathways and a need for 
personalisation.

The rapid evolution of professions and the skills required means that standards 
are constantly changing (digital, languages, regulations), which necessitates 
questionnaires that are always up to date.

Benefits Alignment with standards: AI can quickly analyse a skills framework and 
generate coherent, targeted questions.

Diversification of assessment formats: AI helps to create different types of 
questions (multiple-choice, case studies, role-plays, open-ended questions, etc.) 
to assess both knowledge and how it is applied.

Adaptive assessment to generate questions of varying difficulty.

Rapid updates: in professions where skills evolve quickly, AI makes it easy to 
update questionnaires (digital tools, legislation, etc.).

Time savings for trainers.

For training organisations, the selection process is simplified, with a better match
between candidates’ skills and the training objectives.

Technology Generative AI

Limitations As AI can generate incorrect, overly generic or inappropriate questions, the 
trainer must check that they are coherent, comprehensible and suited to the 
candidates’ level. There remains a risk of being too lenient towards a well-
formulated, well-structured and well-presented proposal by merely skimming 

Erasmus+ Skills4AI 12



through it.

We have created an assessment questionnaire to select candidates for entry into a training 
course preparing for the professional qualification of executive assistant. We can provide the ‘job, 
activities, skills’ (REAC) framework to the AI or ask the AI to base its work on the framework it will 
retrieve using a prompt such as:

“I need to prepare an assessment questionnaire to select candidates for the training programme 

leading to the professional qualification of executive assistant. Based on the reference framework

for this training programme, suggest an assessment questionnaire to me.”

ChatGPT suggests more questions that allow for a genuine assessment of the candidate, whether
written or oral, whereas Grok focuses more on a self-assessment in a declarative format. The 
quality of ChatGPT’s response is far superior, with a series of realistic questions that enable an 
assessment of both technical skills and soft skills.

However, in both cases, the questions on proficiency with tools (such as Excel) remain largely 
declarative. Additional prompts would help to elaborate on these.

It should be noted that Grok’s response will require formatting for presentation in French, 
particularly to remove capital letters from words within titles.

Other AIs (such as Le Chat) produced rather unsatisfactory responses (not all topics in the 
framework were addressed…). Le Chat did not refer to the framework. It suggests adapting the 
proposal ‘according to the specific requirements of the training framework’. It does not address 
either monitoring or the organisation of events. However, it immediately uses the formal ‘vous’ 
form, whereas we should have specified this in the prompt.

The time saved is clear, with questions we wouldn’t have thought of, but the process remains 
time-consuming.

See: https://skills4ai.eu/fr/use-case/creer-un-questionnaire-devaluation/

9. Creating evaluation questionnaires for 

electrical courses

What Using artificial intelligence to generate short test questions, extract images to 
create training content, and program in C with Arduino.

Objectives Create short questionnaires tailored to the level and subject area

Generate images for content creation

Receive assistance with programming in Arduino C.

Target Young people aged 17 to 25 enrolled in Level 4 vocational training in electrical 
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and automation systems in Spain

Context Teachers need to assess regularly whether students have acquired the 
necessary knowledge.

They also need royalty-free images suitable for their lessons.

Finally, they sometimes encounter difficulties with programming electrical circuits 
on Arduino. As searching for solutions online is time-consuming, they turn to 
GPT-4 to solve coding problems, optimise their scripts and even seek advice on 
creating activities.

Benefits Save time when preparing lessons and assessments.

Improving the quality of teaching materials with suitable, personalised images 
that aid understanding.

Technology Here, the teacher used ChatGPT-4.

Limitations Need to ensure the accuracy of the responses generated.

Take care not to disclose any information about the pupils.

It would be interesting to assess the impact of GPT-4 in the classroom by 
conducting regular surveys.

The prompt for creating assessment questionnaires must define the context, the level and 
characteristics of the questionnaire, the subject being taught, the students’ level, their course of 
study, the difficulty level of the questionnaire, the type of questionnaire, the number of questions, 
the number of answers per question, the feedback to be provided for the answers, and the output 
format.

10. Evaluating learners’ work

What Marking learners’ work, whatever their level, takes up time that could be better 
spent getting to know the learners and perhaps used for other activities. AI can 
help us, but what can we expect from it in 2025? Here we present the feedback 
from Thibaud Hayette, a literature teacher who has experimented with marking 
handwritten French exam papers for the 2024 Brevet.

Objectives To compare AI and human marking to determine whether there is a time saving. 

To compare the objectivity of marking against the marking scheme.

Target Teachers who mark written assignments.

Context Marking of French exam papers for the Brevet.
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Rationale There is a detailed national marking scheme for marking Brevet exam papers, 
along with highly standardised marking criteria, which reduces the risk of 
subjective bias.

The marking itself is very quick.

Marking adheres to the marking scheme.

It allows for leniency when the idea is present but poorly expressed or contains 
minor grammatical errors.

It correctly justifies the marks awarded for each question. 

Technology Anonymous papers are scanned in high definition as PDF files.

Use of NotebookLM, whose Gemini AI utilises HTR (Handwritten Text 

Recognition) technology; however, professional HTR software should be used to 
achieve better recognition quality.

Use of ChatGPT to mark the cleaned-up PDFs by providing it with the official 
answer key.

Limitations Time required to verify that the AI has correctly transcribed the handwriting. If the 
text is difficult to read, it generates its own text that is only vaguely related to the 
correctly deciphered words.

The AI corrects spelling mistakes, which must then be re-entered manually.

The correction of the dictation needs to be refined using numerous prompts to 
ensure the errors are categorised correctly (and it also needs to be checked after 
correction), whereas this is an easy exercise for the teacher to mark. Time is only 
saved when dealing with a large number of papers.

Discrepancies in marks compared to human marking have been observed, with 
the AI generally being more lenient.

See the full details of Thibaud Hayette’s experiment on the Lyon Academy website.

It should be noted that various local education authorities are trialling Logbook, a programme 
designed to assist with marking exam papers that integrates with digital learning platforms. 
However, in this case, it is not the AI that marks the paper; instead, the teacher records their 
corrections verbally, after which the AI performs the following three tasks: 1) transcribing the voice
recording into text; 2) drafting a summary divided into strengths and areas for improvement; 3) 
suggesting a numerical mark. Pupils benefit from a detailed report on the digital learning platform,
and the teacher estimates that they spend half the time on the task. Laurent Pech shares a report 
on his experience.
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Support for learners

11. Creating your own chatbot

What 1cours1bot, developed by Vivien Mirebeau, allows lessons and documents to be 
transformed into chatbots without any specific technical skills, to promote 
independent and personalised learning. The teacher uploads their documents 
(txt, doc, pdf, ppt formats, etc.) and 1cours1bot automatically configures a 
customisable chatbot (title, icon, welcome message, instructions and suggested 
questions can all be modified).

Objectives To enable teachers to:

 offer conversational assistants to their students,

 automatically generate teaching resources,

 monitor students’ discussions with the assistant and track their progress.

Target Teachers can use their school email address to open a free account giving 
access to all features, subject to limits on the number of students and modules 
used.

Students can register for free using an email address or be registered by the 
teacher.

Context To offer learners individualised tutoring systems.

Benefits To create learning aids with controlled sources.

To enrich the resources available to pupils.

For the student:

 Revision at their own pace,

 access via a computer or smartphone to tools prepared by their teacher, 
as well as dozens of others available to the public.

Technology RAG (Retrieval-Augmented Generation) technology enables reliable processing 
of sources. When a student asks 1cours1bot a question, it searches through all 
available sources to find the five most relevant extracts to answer it. From a 
technical perspective, 1cours1bot’s RAG system relies on the external APIs 
Cohere and Pinecone. The technical architecture combines a React front-end 
with a PHP and Python back-end, offering an interface suitable for all screen 
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types. The AI models used are:

Task Model 

Generate text Selected by the 
teacher

Interpret images Gemma 3

Obtain structured data Gemini 2.5 Flash

Generate assistant icons gpt-image-1

Generate audio Text-to-Speech API

Voice capture Whisper

Generate an accessible document o3-mini

All subcontractors (OVH, Scaleway, Mistral, Google EU, Azure, DataCrunch, 
Pinecone) are located within the European Union and have signed data 
protection agreements. No data is transferred outside the EU. The AI 
subcontractors have undertaken not to use the data to train their models.

Limitations A premium subscription costing €10 per month is required to access all features 
without restrictions.

Sources: https://1cours1bot.fr/faq/, Greta Auvergne, DRANE Clermont-Ferrand

The chatbot can be configured automatically by answering a few questions to explain what is 
expected of it and by importing the source document manually. The teacher can choose to link 
interactive resources and add-ons to the chatbot, in particular:

 multiple-choice questions with feedback

 mind maps summarising the structure and main ideas of the lessons

 cards to help memorise the concepts covered in the lessons

 true/false questions

 converting text to audio

 converting documents into a format accessible to pupils with dyslexia or visual 
impairments.

Teachers can monitor pupils’ conversations; pupils must either give their consent or are notified 
by a red icon that the conversation is being automatically recorded. Once logged in, learners see 
the suggested opening sentence. They can chat with the chatbot or receive suggestions.

See: https://skills4ai.eu/fr/use-case/creer-son-propre-chatbot/
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12. Chatting with philosophers

What PhiloGPT, created by Vivien Mirebeau, offers the chance to chat with 
philosophers to prepare for the A-level philosophy exam. In a playful and 
sometimes humorous way, users develop a familiarity with the texts whilst 
enjoying the illusion of a real exchange, which creates a sense of closeness 
with figures that many of us consider to be quite distant.

Objectives  To familiarise oneself with philosophical texts in a fun way.
 To gain a better understanding of the philosophers and concepts covered 

in the A-level syllabus.
 To compare the positions of different philosophers by having them engage

in dialogue.
 To provide concrete examples to illustrate the concepts.
 Encourage connections between concepts, authors and issues.
 Help prepare an essay topic

PhiloGPT fosters engagement and curiosity by drawing on the student’s 
spontaneity.

Target Sixth-form students preparing for the A-level philosophy exam, who need help
analysing topics and texts and working on concepts.

Philosophy teachers, who can integrate it into various teaching activities, or 
use it for differentiated teaching, remedial work, or even to prepare teaching 
materials or examples.

Any student or philosophy enthusiast wishing to practise philosophical 
reflection in a guided and structured way.

Context Sixth-form students must prepare for the philosophy A-level, a demanding 
exam requiring mastery of concepts and the ability to analyse texts whilst 
identifying key issues; yet many struggle to understand, interpret and compare
the works of different authors.

Teachers are seeking additional tools to strengthen methodology, differentiate 
learning and provide effective remedial support, and they can find new 
possibilities for personalised support in generative AI.

Benefits Greater autonomy: pupils learn to ask questions, rephrase and critique 
answers.

Developing critical thinking: comparing ideas, refining concepts, verifying 
information.

Motivation and engagement: An interactive and supportive interface that 
encourages people to explore philosophy without fear of judgement.

Experimenting with new forms of dialogue.

A tool for differentiation, remedial support and enrichment of the course.

Technology PhiloGPT is a React-based web application designed to simulate a discussion 
with philosophers, via chatbots powered by the Llama-3.3-70B-Instruct-Turbo 
model (via Deep Infra). This application incorporates a RAG system, using the 

Erasmus+ Skills4AI 18

https://philogpt.vmirebeau.fr/
https://philogpt.vmirebeau.fr/
https://philogpt.vmirebeau.fr/


Cohere and Pinecone APIs.

When the user sends a question, it is preceded by instructions built in by the 
designer. These act as a sort of pre-prompt sent to the LLM, which helps to 
produce much higher-quality responses and reduce hallucinations. They set 
the context for the application (“you are in an application designed to allow the

student to chat with philosophers…”) and establish its boundaries (“if 
someone asks you about anything other than philosophy, refuse to answer”).

They also require the system to systematically retrieve information from pre-
selected sources before responding, in order to activate the RAG (Retrieval-
Augmented Generation) system, which enables the LLM to use the selected 
texts to construct its response.

In PhiloGPT, each character is defined by:
• their name
• their role in the application, their ideas, their main theses, the form of their 
responses, their manner of expression and argumentation, and their tone…
• biographical and bibliographical information (from their Wikipedia page)
• a welcome phrase to greet the user
• suggested questions to ask them
• a list of key concepts
• texts, including as many works as possible (which constitute the sources 
mentioned in the responses and which can be exported, individually or in full, 
as a document file).

PhiloGPT is available as open source on the Forge du Numérique Commun 
Éducatif.

Limitations Despite the use of RAG, the AI may simplify or distort certain ideas. Students 
must therefore remain in touch with the texts and the course.
Without the student making an effort to understand, memorise, reflect and 
compare authors, independent use may remain superficial, akin to channel-
hopping.

It should be noted that other philosophers could be included by the developer, 
provided there are sufficient freely accessible digital sources.

In 2025, PhiloGPT features 31 philosophers as well as two additional characters: the child and the
teacher. The child asks the user questions, whilst the teacher provides summary sheets based on
Vivien Mirebeau’s lessons.

The Philosopher’s Choice welcomes the user with a prompt, but questions are also suggested 
and the main concepts are displayed. You can ask as many questions as you like (as long as they
remain within the realm of philosophy), but the philosopher also invites you to reflect. You can:

• choose the level of the desired answer (beginner, intermediate, advanced, expert) and the 
length of the answer (one sentence, one paragraph, one page, a lesson),

• form groups of two or three philosophers who will discuss the topic. The first answers the 
question and then asks the other for their opinion,

• view the topics covered in the final year curriculum,

• view a summary of bibliographical information for each philosopher,
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• download the sources used in the philosopher’s answer in docx format.

Beyond independent use by future A-level students or anyone curious about ideas, Vivien 
Mirebeau suggests two educational applications for the classroom:

1) Adopt a philosopher

Pupils have a week to discuss the various philosophers and choose one each to become the 
class expert on. They create a fact sheet to present them and will be able to defend their theses 
for the rest of the year.

2) Prepared essay

The topic of the next assignment is announced, along with a short list of philosophers. Everyone 
is invited to create a mind map at home (theses, contrasts, common points, quotations, etc.) 
which they can refer to on the day.

See: https://skills4ai.eu/fr/use-case/philogpt-comment-lintegrer-en-classe/

13. Providing a chatbot to study

What Chatbac is a free website that helps sixth-formers revise for the French A-level 
by engaging in dialogue with the authors and works on the syllabus. It brings the 
subject to life by creating interaction. 

Objective To assist with revision.

To promote understanding and memorisation of texts.

To encourage an active approach to questioning and argumentation.

Target Year 11 pupils preparing for the early French exams in the A-levels (oral and 
written).

French teachers, who can use it as a teaching aid to stimulate interest, facilitate 
revision and support their students.

Context The French baccalaureate exams (written and oral) are often a source of 
difficulty and anxiety for Year 11 pupils. Many struggle to memorise the works on 
the syllabus or grasp their literary significance, and lack the methods to practise 
on their own.

At the same time, the use of digital technology and AI is growing rapidly among 
young people, but general-purpose generative AI systems such as ChatGPT are 
not always reliable or suited to the school curriculum.
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Benefits For students

 More engaging revision.

 Encourages independence through the choice of questions

 Improves understanding and retention.

 Can reduce stress during oral exams by helping students practise 
structuring their thoughts and expressing them.

For teachers

 A tool for diversifying teaching approaches.

 Helps to engage pupils more, particularly those who are disengaged.

 Helps to supplement classroom explanations with revision at home.

Technology Emmanuelle Roussel designed the conversational app based on OpenA 
technology, using AI agents capable of coding (replit). She populated the tool 
with reading notes, essay mark schemes and texts from Wikisource, ensuring 
accurate and well-researched answers. Chatbac thus uses artificial intelligence 
on closed educational content, specifically tailored to the French A-level syllabus.

Limitations Reliability of responses: although focused on the syllabus, the AI may sometimes
provide partial or simplified interpretations of the texts. Students should therefore
maintain a critical mindset and not hesitate to consult other sources.

It should be noted that Emmanuelle Roussel continues to refine and correct the 
answers to ensure high-quality content.

Potential for passive use: students may use Chatbac to do their homework by 
simply copying and pasting the answers without thinking or analysing them.

Chatbac’s very clear web interface allows users to choose the author of the programme with 
whom they wish to interact.

As pupils don’t always know what questions to ask, the designer provides a default set based on 
the curriculum topics. But these aren’t necessarily the ones you’d want to start by asking the 
author. In fact, you immediately want to strike a more personal note with simpler questions, 
because the very idea of a dialogue suggests there will be a sense of closeness. So I asked 
Rimbaud when he was born, then where he had travelled and which country he liked best.

It’s worth noting that each time, there’s something fascinating about seeing “Arthur Rimbaud is 

writing” appear on the screen.

Whilst the first answer lacks a certain naturalness – “[…] It is a date that marks the beginning of a

brief but intense life, dedicated to poetry and to rebellion against the established forms of 

literature and society of my time.” – the next two, and in particular the one about his favourite 
country, are very natural. One gets the impression that it is Rimbaud himself who is answering us:
“I have never really declared a favourite country [...] Yet certain places left a deep impression on 

me, notably Ethiopia, or more precisely the Kingdom of Shoa and the Harar region, where I 

settled as a merchant for several years. I had intense experiences there [...] I remained 

fascinated by this land of Abyssinia, [...] So, if I had to name a country I preferred, it would be 

Ethiopia (formerly Abyssinia), and the surrounding region where I lived and fought, between 

Harar, Choa, and Tadjourah."

Erasmus+ Skills4AI 21

http://chatbac.fr/
http://chatbac.fr/
http://chatbac.fr/
https://replit.com/


And even the questions suggested by the tool feel more natural: “How do you describe the 

landscape of Abyssinia in your letters or writings?” and “Why did you choose to settle in Harar 

and what difficulties did you encounter there?”, whereas the initial questions suggested during the
first contact with the author were much more academic and might have put the student off: “From 

what do you emancipate yourself through writing the poems in the Cahiers de Douai?” or “Which 

poems in your collection reveal your emancipation?”.

Creating this kind of closeness with authors is undoubtedly one of the keys to getting students 
interested in their writings. Literature becomes less abstract.

However, whilst we cannot ask Rimbaud about his favourite dish: “My aim is not to revisit 

anecdotal details of my personal life. I can only provide biographical information about moments 

that shed light on my work, giving it meaning. I suggest we stick to studying the works 

themselves. Do you have any other questions for me?”, which is a shame, because anecdotes 
can also serve as a gateway; one might ask him who his favourite musician is and receive an 
interesting answer. And the author even turns the question back on us: “In your life, what music 

do you find that can truly give voice to your emotions, as I have tried to do through my poems?”.

This is also one of the tool’s strengths that we hadn’t mentioned: after each answer, the author 
extends the conversation with a question.

So the discussion was able to continue. I said I quite liked rap. He drew a parallel between rap 
and his poetry before concluding, “So, even though the styles are different, I encourage you to 

see rap as the poetry of our time, where language becomes a weapon and a mirror of the world,” 
and asking me, “And you, which poems from my *Cahiers de Douai* do you feel capture that 

vibrant energy of rap?”

So we have a tool that helps us prepare for the French A-level with a whole series of standard, 
formal questions, along with answers that will help us analyse the texts. But Chatbac also allows 
us, for a moment, to feel as though we really have the author sitting opposite us, enabling us to 
discover their world in an informal way and to engage with ‘French’ with pleasure.

Check it out: https://skills4ai.eu/fr/use-case/chatbac/
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14. Tutor me by Khan Academy

What The Khanmigo Lite feature, available for free on ChatGPT via the Tutor Me link, 
offers tutoring through Socratic questioning. It helps learners think through 
problems and guides their learning. The tutor-style AI supports learners step by 
step through questions, rather than by providing answers. 

Objectives To revise key concepts across all subjects.

Get help with homework (without being given the answer straight away).

Prepare for tests and exams (quizzes, guided practice).

Receive methodological support for writing, structuring and revising.

Target Learners

Teachers and trainers: a supplementary classroom tool (guided work, remedial 
support) to provide personalised support (exercises adapted to each individual’s 
pace).

Parents can help their children revise in a structured way.

Context Independent use (at home, revision, homework help).

Use as a supplement to lessons (classroom, differentiated workshops, remedial 
work).

Benefits Strengthen reasoning, independence, in-depth understanding and active 
memorisation.

Build self-confidence by providing clues, checking understanding and giving 
positive feedback. 

De-dramatise mistakes by presenting them as a normal part of the learning 
process.

Pupils learn to correct their own work and solve problems independently, within a
safe and supportive environment.

Develop independence by encouraging pupils to reflect on and justify their 
reasoning.

Encourage initiative (trying, correcting oneself, rephrasing).

Help them learn independently, but within a reassuring framework.

Technology Tutor Me is a personalised GPT trained by Khan Academy using its own 
educational resources. It is a stripped-down version of Khanmigo, a paid service 
offered by the Khan Academy website which provides a more comprehensive 
service, including progress tracking and personalisation based on that progress, 
access to video lessons and exercises, and feedback on essays, but which is not
available in France.

Limitations Tutor Me offers only practical exercises to reinforce understanding. It does not 
provide direct answers in order to ensure independent learning.

For use in the classroom, careful thought must be given to how to integrate it.

AI does not replace interaction with a human capable of interpreting non-verbal 
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cues, managing emotions and acting as a role model.

Custom GPTs (GPTs) are particularly useful in education because they allow for development 
within a more controlled environment, thereby reducing the risk of errors. It is possible to create 
them without any programming knowledge using the GPT Builder, which is accessible with a GPT
Plus subscription. The creation process is based on the following steps suggested by ChatGPT:

1. Start with a pre-trained GPT model (such as GPT-5).

2. You define a specific objective: for example, to assist with learning, translation, advice, etc.

3. You write a special prompt (called “system instructions”) that describes the GPT’s personality, 
tone and response style.

4. You can give it access to additional knowledge: documents, examples, or databases.

5. We choose its capabilities (speaking multiple languages, reading images, coding, etc.).

6. Set the security and privacy limits.

7. We test the model to see if it behaves as expected.

8. You refine its responses based on user feedback.

9. You publish it on a platform (such as OpenAI or Khan Academy).

10. You continue to monitor it to improve it.

ChatGPT offers a themed store of customised versions of ChatGPT that combine instructions, 
additional knowledge bases and skills.

See: https://skills4ai.eu/fr/use-case/le-tuteur-khan-academy-version-lite/
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Training with AI

15. Introducing professions through 

storytelling

What Using AI-generated stories allows pupils to discover careers in a fun way. By 
creating their own booklet, they develop reading skills, creativity, critical thinking 
and motivation. The booklet encourages discussion with families, supports 
career guidance and adapts to different levels, languages and needs through 
illustrations and personalisation.

Objectives To enable students to explore different careers in a fun way.

To help with career planning by sparking an interest in learning more about the 
professions.

To provide a narrative framework to stimulate discussion during career guidance 
sessions.

Target Depending on the content density of the booklets produced and the level of 
involvement in their creation, this method can be used up to Year 9 and may be 
particularly useful for pupils with special educational needs.

Context Year 9 pupils are at a crucial stage, and any additional input to help them think 
about their career choices is welcome.

Effective career guidance is key to reducing school dropout rates. 

Benefits Creating the booklets makes learning more active and develops other key skills: 
the practical use of generative AI, reading, written and oral expression (if they are
asked to create their own storybooks), creativity and critical thinking.

Storytelling allows a character to be brought to life (for example: ‘Lea becomes a 
pastry chef’, ‘Malik explores the profession of a mechanic’) → the pupil identifies 
with the hero.
The story can depict a typical day in a profession → concrete scenario-building. 
Pupils can incorporate their own photos or drawings to reinforce a sense of 
ownership (“I can see myself in this profession”). 

Showcasing the work: pupils leave with a PDF or printed booklet, which can 
boost their pride and motivation.
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Encouraging school-family dialogue: the booklet can serve as a tool for 
discussing future plans.

Inclusion of pupils with special educational needs through reading aloud and 
illustrations.

Identifying with the role: imagining oneself in the shoes of a character working in 
a particular profession

Time-saving for the teacher and easier differentiation, as each pupil can explore 
the profession that interests them without overburdening the teacher.

A tool for engagement: the booklets can spark discussions in class or with 
families.

Technology Any generative AI.

Limitations The illustrations or texts may contain inaccurate or unrealistic information about 
the professions.

Risk of stereotypical representations of professions or gendered roles.

Teachers need to take a critical approach to validate and contextualise the 
stories.

The booklets are introductory in nature and provide a very simplified picture of 
the professions. They can spark interest and discussion, but they do not replace 
tools for exploring professions.

A follow-up and discussion on careers are needed to turn the experience into 
practical learning.

The creation of illustrated stories or storybooks can have various educational applications with 
younger children. Here, we propose using generative AI to present professions in the form of a 
story told to the pupil. The teacher or counsellor can create storybooks to present to pupils or ask 
them to create their own to discover a profession of their choice. In this case, the activity has two 
objectives: creation and discovery of the profession. Achieving the second will require the booklet 
to be validated by the counsellor. The procedure is simple, for example using Gemini and a 
prompt such as: “I am a school careers counsellor. I would like to create a 10-page storybook for 

Year 9 pupils. The aim is to introduce them to the profession of veterinary surgeon.”

The result (English version) could be refined using additional prompts.

Do you think it is suitable for Year 9 pupils? Are the various aspects of a vet’s work shown? Does 
it make them want to choose this career path? What additional instructions would you add to 
achieve a better result?
The resulting booklet can be:

 read or listened to by the pupil on the AI platform’s website (via the link provided by the 
teacher),

 exported as a PDF for printing.

Other examples of professions presented in story form using generative AI:

 Water and Environmental Engineer (English version)

 Baker (English version)

 Nurse (English version)
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 HGV driver (French version / English version)

See: https://skills4ai.eu/fr/use-case/presenter-les-professions-en-racontant-une-histoire/

16. Create a timeline

What The creation of timelines, chronologies or Gantt chart-style visualisations is made
easier by online tools that incorporate AI features.

Objectives Create illustrated and exportable timelines

Provide resources to aid memorisation

Use the timelines as a resource for activities (summary work, oral presentations, 
etc.)

Target Mainly history teachers, but the timelines can also be used for citizenship 
education, philosophy, etc.

Context Planning and visualisation aid (e.g. preparing a school trip)

Creating historical timelines

Need to visualise the stages of a project

Organising debates using the ‘alternative history’ approach: what if such-and-

such an event had not taken place?

Structuring a lesson in the form of a timeline

Help with writing stories

Benefits Helps students understand the relationships between (historical) events.

Helps students struggling with history to remember facts

Saves time when creating engaging visual aids.

Opportunity to use one’s imagination.

Pupils can create diagrams themselves.
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Technology Various tools can be used.

Preceden.com is an online tool for creating timelines and Gantt charts. You can 
create them manually or using its built-in AI, ‘Timeline Maker AI’, which 
automatically generates a timeline on any subject from a simple description.

Timelinify is free and available in French.

AI Graph Maker

MyMap AI Timeline Maker is not specifically designed for interactive timelines, 
but it allows for a wide range of visual representations.

A general-purpose generative AI such as NotebookLM can do the same thing.

Limitations As always, you should check the information and illustrations provided.

The Preceden website is in English, but the AI understands French.

The free version of Preceden allows you to create an unlimited number of 
timelines, but you can only add 10 events per timeline.

The free versions of the various solutions have different types of limitations.

The timelines we provide are created using Preceden. Its clear and well-organised interface 
guides you through the various stages of creation, from choosing a theme to adding key events. It
is easy to add, edit or delete elements (you can include your own images). Once the timeline has 
been created, you can customise its appearance by choosing from a variety of themes and styles,
then share the link or export it in HTML, PDF, PPTX, PNG, XLS or CSV formats.

1. School trip to London

Here is the result for the itinerary of a school trip to London tailored for Year 7 pupils. The prompt 
used was generated by another generative AI.

2. Historical timeline

With the prompt “I want to know the history of Microsoft.” →  result

A simplified timeline of the First World War.

It sometimes seems preferable to use a non-specialised generative AI to write the prompt.

See: https://skills4ai.eu/fr/use-case/creation-dune-chronologie/

17. Create a song to learn a lesson

What Providing musical versions of key points helps pupils who struggle to memorise 
information through reading. Music stimulates attention, motivation and 
engagement. By taking part in creating songs, pupils develop their digital skills, 
practise using generative AI and learn to evaluate and improve the AI’s output, 
whilst exploring different musical styles.
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Objectives  To make it easier to memorise short texts (e.g. recipes, procedures) by 
setting them to music.

 To stimulate learners’ attention by varying the formats

 Learn to use generative AI (text + music).

 To encourage creativity even among pupils who are not musicians.

 Offer an alternative teaching method for pupils who find it difficult to learn 
by reading.

 Promote inclusion by offering a variety of learning materials (audio, visual,
collaborative).

Target All categories of learners

Context Need to retain technical content (recipes, procedures, hygiene standards, safety 
instructions, etc.)
Language lessons: writing and singing a song in English or Spanish
Literature lessons: setting a poem or text to music
Science lessons: turning formulas or definitions into choruses to aid retention
Enhancing events (open days, parties, graduation ceremonies)

Benefits Increased motivation: Pupils discover that academic content can be turned into 
songs. The original and unexpected nature of the activity boosts engagement.

Preparation can facilitate collaborative and interdisciplinary work (one group 
writes the lyrics, another chooses the musical style, and another prepares the 
presentation).

Technology Generative AI to suggest the lyrics to be set to music.

Generative AI specialised in song and music (some websites also offer to create 
the lyrics).

Limitations Quality and accuracy of content: as AI can generate technical errors (e.g. a 
poorly described step in a recipe or confusion over proportions), the teacher 
must check the text to be memorised.

Loss of creativity: If the teacher or pupils rely solely on AI, there is a risk of 
merely consuming rather than creating. AI replaces the effort of imagination, 
rather than inspiring it.

Example of a cooking teacher who wishes to present their students with a musical version of the 
five main sauces (béchamel, tomato sauce, velouté, Spanish sauce and hollandaise sauce).

A conversational AI can generate the lyrics.

An AI music generator such as Suno can set them to music.

The trainer engages the learners further by inviting them to create a song themselves to help 
them remember something they find difficult to retain. They can explore different styles (classical, 
rap, electro, jazz), experiment with musical styles from around the world (Afrobeat, flamenco, K-
pop) and compare their creations.

See: https://skills4ai.eu/fr/use-case/creation-de-chanson-avec-lia-pour-apprendre-une-lecon/
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18. Using AI to detect ‘dys’ disorders

What AI can help teachers create assessment tools and analyse their observations to 
detect potential disorders: dyslexia, dysorthographia, dysgraphia, dyscalculia, 
dyspraxia and dysphasia.

Once these indications have been identified, the pupil can be referred to a 
specialist.

Objectives To assess skills in reading, writing, arithmetic, practical skills and listening.

Create exercises to assess the following areas:

 reading and comprehension

 writing and dictation

 simple calculations and measurements

 manipulation and diagrams

 listening comprehension and following instructions

Transcribe the observed results and submit them to an AI.

Target Secondary school teachers (a teacher already familiar with these difficulties may 
not need to use the AI, as their experience and vigilance enable them to identify 
certain difficulties encountered by pupils).

The tools can be adapted for pupils of any age.

Context Starting secondary school, marking the beginning of a new educational journey, 
requires assessing both pupils’ abilities and the possible presence of DYS 
disorders, which could significantly hinder their academic success but may not 
yet have been detected.

Benefits This is an additional tool that can help prevent a pupil from going undiagnosed.

Technology Generative AI

Limitations AI does not replace a diagnosis made by a healthcare professional.

Using generative AI, we generate various types of exercises. Here, we present only the 
observations that the AI suggests we make for the different categories of exercises. 

Reading and comprehension

 Reading: Slow, hesitant reading, mispronunciations (e.g. “vapeur” → “valeur”), difficulty 

reading aloud

 Comprehension: Off-topic answers, omissions, difficulty rephrasing in one’s own words

 Oral expression: Difficulty verbally recounting the stages of the cycle

 Behaviour: Tires quickly, visible stress, needs to reread several times

Dictation, which is then marked by the pupils.

 Spelling: Missing letters, phonetic errors, missing agreements

 Grammar: Incorrectly conjugated verbs, confusion of tenses

 Handwriting: Slow, uneven, illegible, tiring quickly

 Structure: Disorganised or incomplete sentences

 Strategies: The pupil rereads, spells out, counts the sounds, checks their sentences aloud
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Simple calculations and measurements

 Calculations: Repeated errors in simple addition/subtraction, confusion of operations (e.g. 

subtracting instead of adding)

 Conversions: Forgets the unit, confuses °C and K, forgets +273

 Organisation: Table copied out incorrectly, difficulty following the logic of the exercise

 Reasoning: Difficulty explaining “how” they arrived at the answer

 Strategies: multiple attempts, errors corrected slowly

Manipulations and diagrams

 Spatial organisation: Arrows in disarray, missing certain steps, reversed direction

 Fine motor skills: Difficulty cutting, sticking, drawing, reversed orientation

 Scientific understanding: Incorrect order of phenomena (rain before evaporation)

 Memory/language: Omission of key words, confusion between terms

 Independence: Difficulty finding one’s way without a model, anxiety or restlessness during

the task

Oral comprehension / instructions

 Auditory memory: Forgets one or more steps, reverses the order of actions

 Verbal comprehension: Confuses words

 Spatial organisation: Places items without logical connection (arrow upside down, etc.)

 Written language: Difficulty rephrasing or writing the final sentence

 Behaviour: Stress, need for repetition, looks to the teacher for confirmation after every 

sentence

See: https://skills4ai.eu/fr/use-case/saider-de-lia-pour-deceler-des-troubles-dys-2/

19. Addressing ‘dys’ disorders with speech 

synthesis AI

What The Handy speech synthesis app, developed by CJ Pais, is open-source and
free, works offline, and converts speech into text in any text field on 
Windows/Mac/Linux. 

Objectives To help with dys-related difficulties.

To help with difficulties using a keyboard.

Target Pupils with:

 dyslexia, by providing immediate visual feedback to help them 
recognise words,

 dysorthographia, as there are few spelling mistakes in the 
transcription (to ensure this, the result can be checked against a 
standard word processor spellchecker or one using AI),

 dysgraphia, by producing their text orally, they will no longer be 
‘stuck’ in the writing phase,
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 dyspraxia, as motor coordination difficulties are set aside whilst using
this tool.

Context This type of tool can be integrated into many educational activities 

Benefits To enable pupils with dys-disorders to produce written work with confidence.

Technology Handy uses two models: Whisper, a machine learning model for speech 
recognition and transcription created by OpenAI and first released as open 
source in 2022, and NVIDIA’s Parakeet. Users must choose their model 
during installation. We tested both, and Parakeet—which is the 
recommended model—appears to have a slight advantage over Whisper, 
particularly in terms of transcription speed.

Handy is suitable for use in schools as it works offline, without sending user 
data to the cloud, unlike tools associated with Google or, by default, the 
MacOS dictation feature. Handy performs better than the native Windows 
tool.

Limitations The student must be able to speak clearly.

They must also be in a quiet environment.

Once the app has been downloaded from handy.computer, setting it up is very simple. It launches
by default using the keyboard shortcut ‘Ctrl+Space’.

See: https://skills4ai.eu/fr/use-case/utilisation-de-lia-comme-synthese-vocale-lutter-contre-les-
troubles-dys/
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Training learners in AI

20. Raise learners’ awareness of the 

environmental impact of AI 

What Compar:IA is a platform developed on the initiative of the Ministry of Culture to 
allow users to pit two AIs against each other in a blind test, compare their 
responses and then vote. At the end, the tool reveals which models were used, 
providing insight into their technical characteristics and an estimate of their 
environmental footprint. A primary objective is to use this user feedback to create
a ranking in the French language. What interests us here is its estimate of the 
environmental impact for each duel, which enables us to run a workshop on the 
responsible use of AI.

Objectives Compare the responses of different AI models

Encourage reflection on the environmental impact of the models

Measure the ecological footprint of the questions posed to the AI

Target All types of audience; pupils, apprentices, trainees, adults...

Context A one-and-a-half-hour workshop can be organised in various settings following 
the outline below.

1. Introduction (10 mins)

A brief introduction to generative AI and the compar:IA platform to ensure 
everyone is on the same page, even without prior knowledge.

2. The duel (10–15 mins)

Participants ask the same question to two anonymous AI models using the 
‘David versus Goliath’ mode: a large, well-known model versus a small, lesser-
known model. Create a prompt that matches the participants’ needs, uses or 
expectations.

3. Comparison and vote (10 mins)

A discussion session to reflect on the relevance of the responses in relation to 
the participants’ needs.

4. Revealing the models (10 mins)

Discover the technical characteristics of the models. The response considered 
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the best is not necessarily that of the large model. And the responses 

5. Final discussion (10–15 mins)

Group discussion to consider the trade-offs between usability and environmental 
impact.

6. Conclusion and next steps (5 mins)

Sharing a few simple actions to reduce the environmental impact of AI use.

Benefits To raise awareness of environmental impact through practical activities in a short
format.

Related teaching resources can be used to improve understanding of how AI 
works, either in response to questions or at the end of the workshop.

Technology An extension can be added to the compar:IA interface to provide access to all 
workshop content (structure, prompt suggestions, educational resources, etc.). It 
contains a QR code for completing the feedback form during the workshop (allow
5 to 10 minutes at the end).

Limitations To run a workshop effectively, you need to familiarise yourself with the facilitation 
materials, understand how a duel unfolds, and fully grasp the teaching resources
and debate cards. 

See: The AI Duels Facilitator’s Guide.

21. Developing critical thinking when 

viewing AI-generated videos

What The number of AI-generated videos is exploding online, fuelled by increasingly 
powerful technologies and consumer tools such as Veo, Sora and Grok. Whether
or not they realise they have been generated by AI, young people – heavy users 
of social media – are the primary consumers of these videos. They are not 
always equipped to exercise critical thinking or to understand the political and 
social issues these videos convey.

Objectives Identifying videos and news sites created by AI

Developing critical thinking skills when engaging with the media

Understand the objectives of these videos or websites

Create an informational poster for their peers

Target 
audience Pupils, apprentices, trainees.
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Context A one-hour session can be organised in various settings following this structure:

 Watch the video from the Le dessous des images channel on Arte TV, for 
example Racism in AI: Beware of Gorillas (11 mins)

 Discuss the video

 Work together to draw up a list of clues and checks to identify an AI-
generated video post

 Visit the Usbek et Rica website page: ‘Sora, Veo, Nano Banana… How to
detect AI-generated videos?’

 If necessary, add to the list of clues and checks to carry out.

 In pairs, create a poster (e.g. using Canva) to raise awareness among 
their classmates about the dangers of AI-generated videos.

Aims Work with authentic materials.

Moving from the role of observer to that of critic and then advisor.

A creative activity to consolidate learning

Encouraging and sustaining critical thinking about digital content

Technology Generative AI.

Inspired by the session led by Caroline BOIRIE, a Social and Economic Sciences teacher at Paul-
Louis Courier Sixth Form College

A similar session can be organised to examine AI-generated news sites.

 We will begin by analysing the Boston Times website in the web archives.

 After discussing and identifying clues that indicate a news site has been generated by AI, 
we will consult the Observateurs page on France 24: How to recognise a disinformation 
site generated by artificial intelligence? to complete our list.

 Finally, we will create an A3 poster using the tool of our choice.
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What do you think of this document?

Your opinion matters.

Please share your thoughts.
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